The topic of corporeality is a significant attribute in nursing education, as it deals with human care education. Objective: To understand how a nursing teacher perceives his body in professional acting. Method: This research involves a qualitative study based on the philosophical work of Merleau-Ponty, it was undertaken in 2009 with ten teachers of nursing within a public university in the state of Paraná. Result: The nursing faculty demonstrate an awareness of the body in pedagogical practice in addition to the biological aspects. They assign meanings to the body as a facilitator of interpersonal relationships and as a teaching tool, which reflect on both theoretical and practical learning. At the same time, they are aware of the impact of the work process on their lives and bodies. Conclusion: Recognizing oneself as corporeality and understanding one's professional relationship will enable a good standard of pedagogical work, providing better teacher-student, teacher-teacher and teacher-health staff interactions, as well as facilitating self-knowledge and interpersonal relationships in professional activities.
INTRODUCTION
The body is the vehicle of being in the world. This body perceives and is perceived and, through this perception, it turns to the world and knows it, coexists with and relates to other bodies, assigns meanings to the phenomena experienced, and has a mutual perception of others in a constant movement of communication (1) .
Corporeality refers to how the body is involved in the world, and relates to creatures and things. It is a living process that is not confined to its physical limits, but is open to the world as a whole (2) . In all existential situations, corporeality is present. Even in the face of different concepts and ways of seeing the body, from the point of view of several cultures and social segments, the human being continues using it to coexist with himself,
with the world and with other people (3) .
The educational act is an event that takes place in bodies permeated by desires and needs, which cannot be controlled by the curricular subject, and is part of the relationship in teaching and learning (4) . The body communicates through its posture, eyes, tone of voice and facial expressions, that is, it uses all the sensory dimensions of interpersonal relations (1) .
In the health area, education with regard to corporeality on the part of faculty is essential (5) . However, in the area of nursing the themes body and corporeality are significant attributes in training at the undergraduate level, since it concerns the teaching of how to take care of human beings. Undergraduate nursing teachers experience diverse contexts related to teaching issues and the process of caring for patients, using their entire corporeal dimension. They communicate through their bodies in expressing their knowledge related to nursing. Teaching does not always brings joy and fulfillment. The involvement with teaching and learning issues may generate positive feelings, as well as suffering and physical and mental exhaustion (6) .
In terms of the context under consideration in this study, the following questions have guided this study: is the nursing teacher aware of his body in the development of his How does the teacher perceive his body in nursing education?
These concerns led to the development of this study with the aim of understanding how the nursing teacher perceives his body during his professional performance.
The results of this research may stimulate critical thinking and promote theoretical and practical reflection with regard to the dimensions of teaching, research and nursing care.
METHOD
A qualitative research approach was adopted using the phenomenological existential approach and the philosophical conceptions of Maurice Merleau-Ponty (1) This approach addresses concepts such as lived space (spatiality), lived body (corporeality), lived time (temporality) and lived human relationships (relatedness) that jointly make up the existential field and the fundamental structure by which all human beings experience the world (7) .
The phenomenological approach allows researchers to move beyond the question of objectivity by considering the emotional and psychic world. It allows the investigation of everyday life in order to understand the concrete reality. It describes the overall structure of the lived experience and how individuals perceive themselves in these experiments (8) .
The present study includes teachers who are part of the Undergraduate Program in
Nursing of a public university in the state of Paraná who, during the data collection period, had worked in the job for at least five years, which is a period of time that presupposes a substantial amount of teaching experience.
Data collection was conducted with 10 female teachers in the months of May and June,
2009
, through recorded interviews lasting about 40 minutes, in a place chosen by the teachers. The testimonies were identified with the word "teacher" and were numbered 1 to 10 to ensure anonymity. For the analysis of the testimonies we used the phenomenological framework of Josgriberg (9) : reading and rereading the testimonies in order to detect the meaning of units and the grouping of similar units (convergence) that culminated in the theme "corporeality and the practice of teaching." The discussion of the results was based on the theoretical framework of Merleau Ponty (1) and references on the subject. The nursing teacher moves and communicates through her corporeality, using her body schema. One teacher reported that she uses several features of the body when performing teaching activities: The body is remembered as a teaching tool that allows students to observe the behaviors and the attitudes of the teacher while teaching:
RESULTS

Corporeality and the practice of teaching
[...] My body is an instrument in my profession, in teaching, in the way I address the patient, the person that I'm taking care of; the way I deal with them, touch them; the care I perform. I think this is how I teach my students.
(Teacher 7)
Lopes DFM, Merighi MAB, Jesus MCP, Garanhani ML, Cardeli AAM, Cestari MEW. Perceptions of teachers on their corporeality in nursing education: a phenomenological study. The first contact with the students, taking responsibility for their learning and the difficulty in dealing with the corporeality were reasons that generated emotional stress on the part of the nursing teachers: Learning how to deal with the corporeality, in an academic environment, was a construction that occurred as time passed, and the teacher assumed her role as an educator. Becoming a teacher was permeated by suffering:
[...] I also think that the student can't afford to wait for a graduate to develop as a teacher, because he wants to learn, but in the beginning we suffer a lot.
(Teacher 8)
Despite all the initial difficulties of a teaching career, the teacher shows that there was growth in the teaching profession and that this is an ongoing process: The intention of caring for the student becomes an attitude that helps the teacher to prepare herself to be a carer for other individuals in the health world. To carry out the care actions in relation to the student, the teacher highlights the need for proximity, for creating links and the search for this proximity:
[...] And one thing that, for me, is very important and I appreciate; it's when you create a human relationship with the student. (Teacher 1)
In these inter-relationships with the student, the nursing teacher perceives the way the profession makes demands on her corporeality. In addition, she perceives herself as an individual in need of self-care in order to look after the student: In her everyday life, the teacher is concerned with transmitting, through her corporeality, examples that contribute to the professional development of the student, because she knows that she is observed and that the students learn her way of being: 
DISCUSSION
The discussion of the body is essential to the training of professionals in the health field.
A plurality of perspectives that influence the construction of meanings about the image of the body is inter-and trans-disciplinary, and involves psychic, individual, collective, cultural, social, symbolic, institutional, religious and other aspects (5) .
In this study, the physical aspect of the body was highlighted in terms of nursing, both with regard to teaching and in service. The appreciation of the body by the nursing teacher as a physical structure, is supported by western culture (10) .
The use a man makes of his body transcends the biological dimension (1) . This statement reflects the lived experience of a nursing teacher, who can transcend the biological body, and act in a particular time and space in search of the living body in its entirety. This finding requires a reframing of the movement of one's body in space and time in terms of one's existence as an educator.
The body is defined by its existence and the subject needs firstly to have a world or to be in the world. By this we mean, the subject needs to keep around himself a system of meanings of which correspondences, relationships and interests need not explicitly be used. He enters the object based on perception, assimilates its structure and, through his body, directly regulates its movement (11) . 
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When entering the existential space of nursing education, the teacher, as a perceptive being, observes aspects related to herself, the inclusion in the pedagogical practice and the relationship with the student. Perception is the background on which all acts stand out, being presupposed by the students (1) .
The physical body of the nurse is seen as a teaching tool for care procedures, yet other dimensions of corporeality are emphasized as is the exercise of teaching that creates, in the act of caring, an existential moment among the human beings involved in nursing education. We communicate through body movements, speech and gestures, emitting existential meaning to the world and allowing bodies to interact and know each other (1) .
By using her body schema, the nursing teacher also uses her motricity -body movements towards the world, objects, or even towards people -and these movements are accompanied by meanings and intentions. Having a body means, for the living being, joining a defined medium, getting confused with certain projects, and engaging continuously with them (1) .
The body is engaged in the world with a project that is developed as it is executed, with the ability of improvisation, creativity and adaptation in the face of diverse life situations (11) .
Proximity movements are performed by the body and have the potential to strengthen interpersonal relationships, allowing the teacher and the student to interact in various learning situations. Human knowledge is structured in the relations that the individual establishes with himself, with others and with the world in an exchange system, from relational and reflective perspectives arising from life and from experiences (12) . The understanding of nursing education, in addition to the technical aspects, is also based on the interpretation of the meaning of educational activities in terms of the teacher-student relationship (13) .
The reflection on corporeality in nursing education sends the teacher back to the 648 nurses, from their undergraduate course, to the teaching function is important, since continuing education is one of their professional skills and teaching is an important curriculum content in nursing education. In this sense, teaching skills are built along both personal and professional trajectories, in daily work, expanding beyond the technical area of training and invading social spaces involving interpersonal relationships, both in society and in educational institutions (14) .
All the teachers involved had experience of teaching nursing. The amount of experience is an important factor in the construction and mobilization of knowledge. It is also combined with the practice of collective and collaborative work that permeates the installation of a permanent state of reflection on and in daily practice (15) . The exploration of life experiences in teaching aids the understanding of how to be a nursing educator and such explicit meanings can support changes in teaching practice (16) . It is from existential experiences that have occurred in the past, which occur at present and which will occur in the future, that the subject understands himself and grows (1) .
The workload and responsibilities involving herself and others makes the teacher express feelings of physical, mental and emotional exhaustion, and other perceptions of the work role. The women surveyed have had their lives and their health influenced by the many hours of work that they demand of themselves in today's society (17) . As biopsychosocial and cultural beings, the teachers experience various roles, and bring all these dimensions with them to academia, since it is about a single body that experiences the corporeality in different spheres of everyday life; roles which, at times, are intertwined, making up the woman as an educator in nursing. The teacher engages herself in a network of interactions with the participants of an educational action in a context in which the human element is determinant and dominant (15) .
Teaching activities go beyond the activities in the classroom; therefore the job of the educator becomes intense, because, in addition to the usual functions that are required of her, others are incorporated into her workday, such as the coordination of research, university extension, the writing of scientific articles, as well as technical and administrative activities. Work overload is a constantly observed aspect in the lives of Considering her working process, the teacher highlights the importance of keeping herself healthy, emphasizing the need to care for her body, which will reflect on her professional performance. To become a person who takes care of oneself, one needs to understand one's chronic condition, and have self-motivation to engage in healthy behaviors and to be proactive (19) .
The nursing faculty shows an attitude of care and respect for the capacity of the development of others. They highlight the meaning of education as a project for developing different possibilities that can open up learning to students. Therefore they make themselves available which makes student learning easier (20) . When there are two beings, the other is no longer a simple behavior in one's transcendental field. Individuals are connected to one another in a perfect reciprocity. The perspective of one slides into that of the other, and they coexist in the same world (5) .
Good teaching leads the nursing teacher to encourage a sense of responsibility and commitment to learning, as she finds the influence of her corporeality in the work of the student nurses (20) . The movement of the body plays a role in the significance of the world. If it has a purpose in this world, it is necessary to have the world around it, not as part of a system of inert and meaningless objects, but as a set of objectives towards which we are heading (1) . 
CONCLUSION
This study allowed us to understand how the teacher perceives her body in undergraduate education in the field of nursing. The nursing teacher demonstrates an awareness of the body in pedagogical practice, besides the biological aspects. She assigns meanings to the body as the facilitator of interpersonal relationships and as a teaching tool, which reflects on both theoretical and practical learning, while they perceive the impact of the work process on her life and body.
The results of this study raise an interest in deepening our knowledge about the importance of the body and of corporeality with regard to the role of the nursing educator in the field of education and in the profession generally. It offers the possibility of reflecting on how to be a teacher and allows the understanding that, in everyday life, even when involved in so many diverse activities, the teacher needs to be aware of her corporeality.
It highlights the fact that the body is present in the relation to teaching in a way which transcend the physical aspects. Therefore it enables one to reflect on the subjectivity inscribed in the educational activity having, as a central element, the corporeality of the teacher.
It also considers the humanistic elements of learning in healthcare, which involve the student, the teacher and the act of caring.
Recognizing herself in terms of corporeality and the understanding of her relationship in the professional environment will probably allow nursing teachers to develop a 651 pedagogical practice that will provide a better teacher-student, teacher-healthcare team and teacher-teacher interaction, which may facilitate her self-knowledge and her relationships in terms of professional activities.
The information derived from this study cannot be generalized, but it will certainly contribute to enhancing our knowledge relating to nursing.
The relevance of this topic will hopefully encourage further research from other perspectives, focusing on the importance of corporeality in nursing education.
